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Creating a Positive Racial Climate in 
Teacher Education: Supporting a 

Diverse Teaching Force



To examine the role and responsibilities of 
teacher education programs in cultivating and 

sustaining a diverse teaching force.

Objective:





Teachers Of Color:

A label to aggregate various groups of racially 
minoritized teachers (e.g. Black, Latinx, Indigenous, 
Asian American, Pacific Islander, Middle Eastern, mixed race). 

This label is not meant to erase or collapse the 
experiences and needs of singular racial groups, but 
rather, points to their racialization and shared 
experience as underrepresented in the teaching 
force.



Grade Number of 
teachers

K 1

1 1

2 1

3 1

4 1

5 1

6 6

7 6

8 6

9 6-12

10 6-12

11 6-12

12 6-12

Total 48-72

How many teachers of 
Color did you have in 
your K-12 education?



Historical Background

Brown v. Board of Education (1954)
 Legal Desegregation
 Firing of Non-white teachers
 By 1964, at least 45% of Black teachers had lost 

their jobs (Hudson & Holmes, 1994).



(National Center for Education Statistics, 2018)



(National Center for Education Statistics, 2018)



Play a strong role in student of color academic 
engagement and success:
• Higher expectations of students of Color (Easton-Brooks, 

2019)

• More multicultural awareness and cultural 
responsiveness (Cherng & Davis, 2015; Jordan Irvine, 2010)

• Cultural brokers (Irrizary, 2007; Burciaga & Kohli, 2018)

Students of all races demonstrated preferences for the 
teaching approaches of teachers of Color (Cherng & Halpin, 
2016).

Strengths Of Teachers Of Color



Teachers of Color leave the profession at a rate  
24% higher per year than their white counterparts. 

(Ingersoll & May, 2011):

Leaks In The Teacher Of Color Pipeline



Teachers of color experience higher attrition rates 
because of:

• High debt and low pay (Kearney, 2008) 
• Work at schools with less resources and higher 

turnover (Achinstein, 2011)
• Limited mentorship (Souto-Manning et. al, 2007; 

Kohli, 2016)
• Hostile racial climate (Amos, 2016, 2018; Dixson & 

Dingus, 2008; Kohli, 2018; Kohli & Pizarro, 2016)

Teacher Of Color Attrition



Teachers of color experience higher attrition rates 
because of:

• High debt and low pay (Kearney, 2008) 
• Work at schools with less resources and higher 

turnover (Achinstein, 2011)
• Limited mentorship (Souto-Manning et. al, 2007; 

Kohli, 2016)
• Hostile racial climate (Amos, 2016, 2018; Dixson & 

Dingus, 2008; Kohli, 2018; Kohli & Pizarro, 2016)

Teacher Of Color Attrition



As teachers of Color are recruited into teaching, even in 
racially reflective communities, they are entering a 

predominantly White profession.

New Teachers in District 88, New Elm, Minnesota, 2018 
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2017)
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“I don’t belong as a teacher in that school.”
– Latina teacher candidate who attended Rubidoux High School

“I’m not sure teaching is the right profession for me.” 
– Latina teacher candidate who attended a neighboring school



Persistence Of Dominant Frames:

The racial climate of a school goes beyond its 
demographics. Teachers of Color, even in diverse 
environments can feel racially and ideologically 

isolated/marginalized.



Understanding the often chilly racial climate of K-12 
schools, how do we prepare teachers of Color to 

navigate and thrive?



Methods

Participants
• 10 veteran teachers of Color (9+ years in the classroom)
• Held justice-oriented leadership positions in education
• California urban public schools that serve mostly students of 

Color

Methods
• Narrative inquiry
• Interviews for 60-90 minutes
• Audio recordings, notes, transcriptions
• Coded for emergent themes as well as themes along the 

research questions (Saldaña, 2009)



Programs that 
alienate justice-

oriented 
teachers of 

Color 

Justice 
oriented 

programs that 
fall short in 

preparing the 
teachers of 

Color to 
navigate 

racially hostile 
school climates

Found informal 
or out-of-

school spaces 
to sustain and 

support 
teachers of 

Color in 
navigating 

racially hostile 
school climates



People who had no idea what I was about or what I 
wanted to do were choosing all these things and 

lecturing.  It's like, I don't value the same things that 
you value as an educator.  I don't have the same 

experiences that you have as an educator.  Issues that 
interested me, of why I wanted to become a teacher, 

weren't brought up at all.  It wasn't at all anything that 
I believed in in terms of what I wanted to teach.  I just 

kind of had to go through the work.
- Lisa



My program would not talk about social justice—it was 
almost like a secret thing.  So I wore a mask.  I just saw 
someone in the ‘60s talk about Du Bois and talk about 

how the African American always straddles two fences.  
I had fallen for the belief that I am supposed to wear 
two hats, two faces.  Back then, I did a lot of crying in 

the bathroom stalls.
- Karrie



Programs that 
alienate 

teachers of 
Color 

Justice 
oriented 

programs that 
fall short in 

preparing the 
teachers of 

Color to 
navigate 

racially hostile 
school climates

Found informal 
or out-of-

school spaces 
to sustain and 

support 
teachers of 

Color in 
navigating 

racially hostile 
school climates



On the last Saturday of every month, we would 
advertise and lots of families and the neighborhood 

would come and we would do these little literacy 
workshops and then have a big potluck and some 

singing or a puppet show.  Just something we would 
perform for the families in the Mission.  We would 

cook the food and serve it and it just felt like it was a 
beautiful community connection.  It taught me the 
value of building those relationships with people in 

your community.
- Emiko



The program drew a fair amount of like-minded 
individuals, but it was still a pretty White cohort 

overall.  There was space to talk about the needs of 
kids of Color and make sure that that was something 

that everyone in the room was thinking about, 
putting energy into, and prioritizing.  There wasn’t 

much dialogue about what it is to be an educator of 
Color.  When I got into the workforce as a teacher of 

Color, it was a real shock to my system.

- Emiko



Programs that 
alienate 

teachers of 
Color 

Justice 
oriented 

programs that 
fall short in 

preparing the 
teachers of 

Color to 
navigate 

racially hostile 
school climates

Found informal 
or out-of-

school spaces 
to sustain and 

support 
teachers of 

Color in 
navigating 

racially hostile 
school climates



Informal teacher 
groups

Critical Inquiry 
Groups

Teacher Activist 
Organizations Conferences



Recommendations For Teacher Education
To effectively prepare teachers of Color to navigate the realities 
of school racial climates, teacher education should:
• Approach education through a sense of collectivism and 

community.
• Offer access to critical theory, and readings from people of 

Color theorists.
• Offer real, tangible discussion and tools to navigate injustice in 

schools.  
• Make teacher development applied and addressing real 

problems specific to their schools and communities. 
• Hire more teacher educators of Color, and provide 

mentorship, guest lectures and classroom visits.



Many of the things they are calling for are 
things we already expect our teacher 
candidates to do with their students. 



TPE 2: Creating and Maintaining Effective Environments for Student 
Learning
1. Promote students' social-emotional growth, development, and individual 
responsibility using positive interventions and supports, restorative justice, 
and conflict resolution practices to foster a caring community where each 
student is treated fairly and respectfully by adults and peers.
2. Create learning environments that promote productive student learning, 
encourage positive interactions among students, reflect diversity and 
multiple perspectives, and are culturally responsive.
3. Establish, maintain, and monitor inclusive learning environments that are 
physically, mentally, intellectually, and emotionally healthy and safe to 
enable all students to learn, and recognize and appropriately address 
instances of intolerance and harassment among students, such as bullying, 
racism, and sexism.
4. Know how to access resources to support students, including those who 
have experienced trauma, homelessness, foster care, incarceration, and/or 
are medically fragile.
5. Maintain high expectations for learning with appropriate support for the 
full range of students in the classroom.



What if teacher education programs held 
ourselves to these same standards?



B. Criteria for School Placements
Clinical sites (schools) should be selected that demonstrate 
commitment to collaborative evidence-based practices and 
continuous program improvement, have partnerships with 
appropriate other educational, social, and community entities 
that support teaching and learning, place students with 
disabilities in the Least Restrictive Environment (LRE), provide 
robust programs and support for English learners, reflect to the 
extent possible socioeconomic and cultural diversity, and 
permit video capture for candidate reflection and TPA 
completion. Clinical sites should also have a fully qualified site 
administrator.

Selected sites should be supportive of teacher diversity and 
culturally responsive teaching, where school administrators are 

thoughtful about issues of race and inequity.



C. Criteria for the Selection of Program Supervisors
The program selects individuals who are credentialed or who have 
equivalent experience in educator preparation. Supervisors 
should be expert in the content area of the candidate being 
supervised and should have recent professional experiences in 
school settings where the curriculum aligns with California’s 
adopted content standards and frameworks and the school 
reflects the diversity of California’s student population. The 
program provides supervisors with orientation to the program’s 
expectations and assures that supervisors are knowledgeable 
about the program curriculum and assessments, including the 
TPEs and the TPA model chosen by the program. In addition, 
program supervisors maintain current knowledge of effective 
supervision approaches such as cognitive coaching, adult learning 
theory, and current content specific pedagogy and instructional 
practices.

Supervisors should understand issues of diversity and equity, and can 
support the needs of diverse/non-dominant teacher candidates. 



D. Criteria for the Selection of District-Employed Supervisors (also 
may be known as the cooperating teacher, master teacher or on-
site mentor)
The program selects district supervisors who hold a Clear Credential 
in the content area for which they are providing supervision and 
have a minimum of three years of content area K-12 teaching 
experience. The district supervisor must have demonstrated 
exemplary teaching practices as determined by the employer and 
the preparation program.  The matching of candidate and district-
employed supervisor must be a collaborative process between the 
school district and the program.

The district supervisor must have demonstrated teaching that 
effectively engages diverse learners, and should be able to 
collaborate with and support diverse/non-dominant teacher 
candidates.



Supporting 
a Diverse 
Teaching 

Force

Teacher Educators
Are they racially and  

linguistically diverse? In 
what ways are they 
equipped/trained to 
support the needs of 

teachers of Color?

Admissions
In what ways does the 
process assess for and 
seek candidates with 

asset frames of 
communities of Color?

Peer Culture 
How does your program 
establish, maintain, and 

monitor inclusive and 
safe learning 

environments, and 
appropriately address 

racism? 
Curriculum 

In what ways does the 
curriculum reflect diverse 

perspectives? How is it 
culturally responsive?

Placements/ Guiding 
teachers  

In what ways do you 
assess and ensure that 

placements are 
supportive of teacher 

diversity?  



• Students deserve teachers that reflect their communities 
and the growing diversity of our state. 

• Teacher education programs have a role in disrupting the 
demographic divide and systemically supporting the 
growth of a diverse teaching force. 



Thank you!
rita.kohli@ucr.edu
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